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Abstract

This portfolio documents the process I used to redesign and assess students learning in SPED
861 Infants with Disabilities and Home Visiting. This is a course students in the Early
Childhood Special Education (ECSE) Program at the University of Nebraska-Lincoln (UNL)
take while pursuing a master’s degree or graduate certificate in ECSE. This portfolio documents
how I aligned the course objectives, content, and activities to Division for Early Childhood
(DEC) recommended practices and DEC EI (Early Intervention)/ECSE professional standards
(still in draft form as of June 2019). Then, I share the results of two methods used to assess
student learning in SPED 861 (pre/post-test and assessment report). Finally, I reflect on my
experiences with peer review of teaching and how it has improved my ability to design
meaningful courses for students.

Keywords: early intervention, home visiting,, family interview, family-centered, coaching
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Objectives of Peer Review of Teaching Course Portfolio
I participated in the Peer Review of Teaching Project at the University of NebraskaLincoln (UNL) for several reasons. Initially, I was interested because I was unfamiliar with how
to identify colleagues to evaluate my courses through peer review. I knew documentation of
review was necessary for promotion, so the project piqued my interest. I believed that it would
provide me with access to faculty that were skilled at giving constructive feedback and
supporting their academic peers. As a relatively new faculty member, I was also seeking a
structured process to: (a) design meaningful course objectives, (b) identify data collection
methods to assess student performance and (c) think critically about the effectiveness of teaching
methods.
The course I chose to focus on was SPED 861 Infants with Disabilities and Home
Visiting. I chose this course for two reasons. First, I needed to modify the course for a larger
group of students with a variety of backgrounds and experiences related to infants with
disabilities and home visiting. When I taught the course last year (spring 2018) four Early
Childhood Special Education (ECSE) students were enrolled. Typical enrollment was between
four and eight students. This year (spring 2019) I included a total of 35 students; only 4 of these
students were ECSE. In addition to determining how to change SPED 861 to effectively teach
more students, I had the challenge of designing content that was appropriate for persons with
different backgrounds and years working in the field of EI. To support a range of students, I
determined that I would need to provide choices of content (to ensure the course was relevant to
each learner) and content that was applicable to students regardless of their education and/or
training. For example, one student enrolled had been working as a service coordinator in homes
with families for more than 20 years while another student had no experience working with
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families in their homes. Second, the previous year, I had used the framework from a previous
instructor. I needed to dedicate time and thought to redesigning the course to use a structure that
worked for me as an instructor. More specifically, SPED 861 was a course offered online.
Teaching online was a new mode of instruction that I had been learning over the past two years;
therefore, I needed to design Canvas Learning Management System (LMS) content and a course
structure that was easy to understand, supported concepts flowing well together and provided
opportunities for active learning.
Course Overview
SPED 861 is offered online and provides students with basic preparation to be an early
interventionist providing services through Part C of the Individuals with Disabilities Education
Act (IDEA). The course is aimed towards service providers delivering support in home settings
to children birth to three years that have been verified with a developmental delay or disability
and their families. This course provides critical information that EI professionals need to know
in order to provide meaningful services to families in their homes.
The course is 16-weeks in length and is broken down into 15, 1-week modules.
Students receive one week off for spring break in the middle of the semester. The first three
weeks of the course introduce students to key principles of providing early intervention (EI)
services in homes, roles of EI service providers and EI teaming approaches. The next four weeks
focused on assessment of young children with disabilities and their families. Students are
provided with a brief overview of child development in five developmental areas (i.e., motor,
cognitive, adaptive, communication, social-emotional). Then, they are introduced to the process
of assessment through routines-based family interviews and collection of data through child and
caregiver interactions in the home. After analyzing and summarizing the data, students
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determine Individualized Family Service Plan (IFSP) outcome statements. The five weeks
following the assessment content focuses on teaching students to apply a family-guided,
routines-based coaching framework to home visiting. Through the use of this framework,
students are taught to encourage positive dyadic play between parent and child through triadic
coaching interactions. They also learn to use behavioral skills training (BST), embedded within
coaching, to teach parents to implement evidence-based practices. The semester culminates in
three weeks of content that address teaming in early intervention, determining IFSP services and
autism spectrum disorder (ASD).
The primary goal of this course was for students to have been exposed to key elements
that are necessary to be an EI provider in homes with families, including the importance of
assessment. A secondary goal would be that students have the opportunity to practice delivering
family-guided home visits, with the focus being placed on coaching caregivers to use strategies
in-between sessions, during naturalistic daily activities with their child. Below is a table that
lists the four objectives for this course and alignment of content with Division for Early
Childhood (DEC) recommended practices and DEC EI/ECSE professional standards. Below you
can also review the course activities and assessment tools associated with each objective.
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Table 1.
Alignment of course objectives, activities and assessment tools with DEC recommended
practices and EI/ECSE professional standards
DEC Recommended Practices and
Course Activities
EI/ECSE Draft Professional Standards
Objective 1: Define the key principles for providing early intervention services in homes
Assessment Tools: (a) pre/post-test, (b) discussion board, (c) two, ten-question quizzes, (d)
and final exam
RP-L5. Leaders advocate for policies and resources that promote the
implementation of the DEC Position Statements and Papers and the DEC
Recommended Practices.
RP-L13. Leaders promote efficient and coordinated service delivery for
children and families by creating the conditions for practitioners from multiple
disciplines and the family to work together as a team.
Standard 2, Component 1:
Candidates apply their knowledge of family systems and the changing needs
and priorities in family life to develop trusting, respectful, culturally and
linguistically responsive partnerships with all families.
Standard 7, Component 1:
Candidates identify and engage with the field of early intervention and early
childhood special education.

Module 1: Intro to Early Intervention in
Your State
Early Intervention-Early Childhood
Professional Development Community of
Practice (EI-EC-PD-CoP) Online Learning
Modules: a) Mission and Key Principles of
EI, b) Family-Centered Practices and c)
Natural Environments
Instructor presentation: Introduction to EI
Module 2: EI and Home Visiting
Principles
Recommended Practices (RP) Online
Learning Module 5 Families
Review of Home Visiting Tool, FamilyEngagement, Family-Capacity, and FamilyCentered Checklist
Instructor presentation: Home Visiting and
Cultural Considerations
Module 3: EI Provider Roles and
Approaches
DEC Position Statement on the role of
Special Education
EI-EC-PD-CoP Learning Online Module:
Quality Teaming

Objective 2: Assess child and parent strengths, needs, and interactions to determine
instructional targets and strategies
Assessment Tools: (a) 10-question quiz, (b) assessment report with, (c) parent interview and
ecomap
RP-A1. Practitioners work with the family to identify family preferences for
assessment processes.
RP-A2. Practitioners work as a team with the family and other professionals to
gather assessment information.
RP-A3. Practitioners use assessment materials and strategies that are
appropriate for the child’s age and level of development and accommodate the
child’s sensory, physical, communication, cultural, linguistic, social, and
emotional characteristics.
RP-A4. Practitioners conduct assessments that include all areas of
development and behavior to learn about the child’s strengths, needs,
preferences, and interests.
RP-A5. Practitioners conduct assessments in the child’s dominant language
and in additional languages if the child is learning more than one language.

Module 4: Child Development and
Assessment
Review of DEC recommended practices on
Assessment
Center for Disease Control (CDC) Online
Module #2 Understanding Children’s
Developmental Milestones
Review Nebraska Early Learning
Guidelines
Module 5: Routines-based Interviews
(RBI)
EI-EC-PD-CoP Online Module on
Authentic Assessment
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RP-A6. Practitioners use a variety of methods, including observation and
interviews, to gather assessment information from multiple sources, including
the child’s family and other significant individuals in the child’s life.
RP-A7. Practitioners obtain information about the child’s skills in daily
activities, routines, and environments such as home, center, and community.
RP-A8. Practitioners use clinical reasoning in addition to assessment results to
identify
the child’s current levels of functioning and to determine the child’s eligibility
and plan for instruction.
RP-A9. Practitioners implement systematic ongoing assessment to identify
learning
targets, plan activities, and monitor the child’s progress to revise instruction as
needed.
RP-A10. Practitioners use assessment tools with sufficient sensitivity to detect
child progress, especially for the child with significant support needs.
RP-A11. Practitioners report assessment results so that they are understandable
and useful to families.
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Review materials related to RBI
Instructor presentation: Assessment in Early
Intervention
Module 6: Observing Parent-Child
Interactions
EI-EC-PD-CoP Online Module on Adult
Learning
Review of parent-child
assessment/engagement tools
Module 7: Determining Functional
Outcomes
Instructor presentation: IFSP Outcome
Statements
Review www.ifspweb.org website and
writing IFSP outcome checklist and
handouts

Standards 2, Components 2:
Candidates provide families with comprehensive, objective information to
make informed decisions about necessary resources and supports, and to
advocate for access and equity in natural, inclusive environments.
Standard 4, Components 1 – 4:
Candidates know and understand the purposes of assessment including ethical
and legal considerations, to choose developmentally, linguistically and
culturally-appropriate, valid, reliable tools and methods responsive to the
characteristics of the child, family and program.
Candidates develop or select and use valid, reliable tools using evidence-based
processes/approaches, including technology, in partnership with families, and
other professionals.
Candidates analyze, interpret, document and share strength-based assessment
information with families and other professionals.
Candidates use assessment data to develop child and/or family-based goals,
plan for instruction, and monitor progress.

Objective 3: Apply an evidence-based coaching framework to teach parents and monitor
progress in one of the following areas: play skills or communication skills
Assessment tools: (a) two home visit plans, (b) one reflection and (c) one summary and (d)
submission of two home visit videos
RP-E1. Practitioners provide services and supports in natural and inclusive
environments during daily routines and activities to promote the child’s access
to and participation in learning experiences.
RP-E3. Practitioners work with the family and other adults to modify and
adapt the physical, social, and temporal environments to promote each child’s
access to and participation in learning experiences.
RP-F1. Practitioners build trusting and respectful partnerships with the family
through interactions that are sensitive and responsive to cultural, linguistic, and
socioeconomic diversity.
RP-F2. Practitioners provide the family with up-to-date, comprehensive and
unbiased information in a way that the family can understand and use to make
informed

Module 8: Quality Home Visiting and
Triadic Interactions
Review of EBP resources (e.g., IRIS
Center, What Works Clearinghouse,
National Professional Development Center
on ASDs)
Review of DEC recommended practices on
Instruction
Modules 9-12: Evidence-based Strategies
and Progress Monitoring
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choices and decisions.
RP-F3. Practitioners are responsive to the family’s concerns, priorities, and
changing life circumstances.
RP-F4. Practitioners and the family work together to create outcomes or goals,
develop individualized plans, and implement practices that address the
family’s priorities and concerns and the child’s strengths and needs.
RP-F5. Practitioners support family functioning promote family confidence
and competence and strengthen family-child relationships by acting in ways
that recognize and build on family strengths and capacities.
RP-F6. Practitioners engage the family in opportunities that support and
strengthen parenting knowledge and skills and parenting competence and
confidence in ways that are flexible, individualized, and tailored to the
family’s preferences.
RP-INS1. Practitioners, with the family, identify each child's strengths,
preferences, and interests to engage the child in active learning.
RP-INS2. Practitioners, with the family, identify skills to target for instruction
that help a child become adaptive, competent, socially connected, and engaged
and that
promote learning in natural and inclusive environments.
RP-INS4. Practitioners plan for and provide the level of support,
accommodations, and adaptations needed for the child to access, participate,
and learn within and across activities and routines.
RP-INS7. Practitioners use explicit feedback and consequences to increase
child engagement, play, and skills.
RP-INS13. Practitioners use coaching or consultation strategies with primary
caregivers or other adults to facilitate positive adult-child interactions and
instruction intentionally designed to promote child learning and development.
RP-INT2. Practitioners promote the child’s social development by
encouraging the child to initiate or sustain positive interactions with other
children and adults during routines and activities through modeling, teaching,
feedback, or other types of guided support.
RP-INT3. Practitioners promote the child’s communication development by
observing, interpreting, responding contingently, and providing natural
consequences for the child's verbal and non-verbal communication and by
using language to label and expand on the child’s requests, needs, preferences,
or interests.
Standard 6, Component 1
Candidates know and use systematic, responsive, and intentional evidencebased practices with fidelity when interacting with children and families.
Standard 6, Component 4
Candidates use responsive interaction and instruction with sufficient intensity
and support across activities, routines, and environments to promote child and
family access, participation, and engagement in natural environments and
inclusive settings.
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Instructor presentations and guidelines for
delivering parent coaching with behavioral
skills training (BST) embedded
AFIRM Internet Module on Naturalistic
Instruction
Instructor presentation: Coaching Families
Review of Reciprocal Imitation Training
manual
Review of DEC Recommended Practices
Embedded Instruction Checklist
ASD Toddler Internet Module on
Prompting
Instructor presentation: Challenging
Behaviors

SPED 861 Benchmark Portfolio

12

Objective 4: Demonstrate teamwork to determine parent/child strengths, needs,
instructional targets and measurable Individualized Family Service Plan outcomes and
strategies.
Assessment tools: (a) discussion board, (b) 2 team case study assignments
RP-TC1. Practitioners representing multiple disciplines and families work
together as a team to plan and implement supports and services to meet the
unique needs of each child and family.
RP-TC2. Practitioners and families work together as a team to systematically
and regularly exchange expertise, knowledge, and information to build team
capacity and jointly solve problems, plan, and implement interventions.
Standard 3, Component 3
Candidates will use a variety of collaboration strategies, appropriate to the
environment and service delivery approach, while working with and
supporting other adults.

Modules 13: Teaming in Early
Intervention
Review DEC Recommended practices and
standards related to teaming
Assess current level of teaming
effectiveness using Recommended Practices
Teaming and Collaboration Module
materials
Complete DEC Recommended Practice
Teaming and Collaboration Checklist
Instructor presentation: Effective teaming
practices to determine IFSP Services

Enrollment
SPED 861 is offered in the spring semester and usually has an enrollment of six to eight
students. Students are typically graduate students seeking a master’s degree, graduate certificate
and coursework leading to Nebraska Department of Education (NDE) initial teaching
certification and/or endorsements through the ECSE specialization program at UNL. After
graduation, ECSE students are typically employed as: (a) teachers supporting children birth
through age two years and their families receiving early intervention services through Part C of
IDEA and/or (b) teachers working with children age three to five years old with delays and
disabilities in inclusive preschool classrooms (Part B of IDEA).
In the ECSE course sequence, students take SPED 861 after being introduced to EI,
ECSE and the importance of family-collaboration in SPED 860 and 960. I first taught this
course in 2018 and had four students in the course. In 2019, 35 students enrolled in the course;
by the end, 3 withdrew leaving a total of 32. The information shared in this portfolio represents
data from the 32 students that completed the course.
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The students enrolled (all women) were came from a variety of professional
backgrounds; however, they were serving children and families in EI while taking the course or
would hold the coursework to be endorsed to serve this population after graduation. Specifically,
seven students held (or planned to hold) the professional role of teacher for children age five and
under (with and without disabilities); six were early intervention teachers (working with families
in homes ages birth to three); five were teachers (or studying to be teachers) of the Deaf (TOD);
four were speech language pathologists, two were teachers (or studying to be teachers) of the
visually impaired (TVI); and one student was an occupational therapist (OT). Many of the
students in the course were working as service coordinators and providers of support for young
children with disabilities while they were taking the course; some of the course participants were
students enrolled in master’s or graduate certificate programs in the Department of Special
Education and Communication Disorders at UNL.
In addition to the variety of backgrounds, twenty students completed this course through
a wavier provided through a partnership between the Nebraska Early Development Network
(EDN) and the University of Nebraska-Lincoln Early Childhood Special Education Program.
This partnership was designed to increase the number of service coordinators and service
providers in Nebraska that were trained through graduate-level courses to support and engage
families receiving early intervention services. Additionally, the grant provided funding for
service coordinators or providers working in birth to three. Specifically, the waiver allowed early
intervention teachers in Nebraska with provisional status to work towards becoming endorsed
faster with support from the EDN.
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Course Activities

To achieve the course goals outlined above, I use several different types course activities.
Some were carried over from the previous year, but most components were designed as this
portfolio was being developed. The activities in this course include: (a) frequent, concise
announcements, (b) online discussion board, (c) synchronous web-conference group activities
and (d) asynchronous content delivered through 15 Canvas LMS modules each lasting 1-week.
Each module focuses on a specific content area and includes the following components: (a)
introduction via instructor video, audio recording, or written description; (b) specific objectives
the learner should achieve when module content is completed; (c) module activities such as
readings, online learning modules and/or presentations; (d) reminders and assignments due (e.g.,
discussion board post, quiz). This course also requires students to participate in a weekly
“practicum.” This practicum includes conducting home visits with a family of a child under the
age of three identified as having a delay or disability. During these visits the students build and
maintain a partnership with families and coach them to use strategies within daily routines.
The primary methods of assessment for the course are pre/post-test, quizzes, discussion
board posts, assessment report and group case study assignments. Secondary forms of
assessment are used to gather additional information on implementation of quality home visiting.
Home visit plans, reflection, summary and video submissions are used to provide students with
an opportunity to practice the skills they had learned through the course content.
Analysis of Student Learning
For this portfolio, I chose to share students learning on two course objectives: 1) define
the key principles for providing early intervention services in homes and 2) assess child and
parent strengths, needs, and interactions to determine instructional targets and strategies. I used
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a pre/post-test and several other assessment tools to measure student performance related to
objective one. In this portfolio, I report on the results of the pre/post-test and the impact the
course appeared to have on student understanding of EI concepts. Also, I focus on student
learning related to objective two, through the completion of a comprehensive child and family
assessment report. The methods of assessment and results are described in the sections below.
Pre/post-Test
This was the second time I was the instructor of SPED 861, but the first time I used a
pre/post-test to assess understanding of EI before and after the students participated in the
course. The test was meant to capture knowledge that professionals should know prior to
entering the field of EI and home visiting. It included 25 points (each question equaled 1.0
point) distributed across 20 multiple choice and 5 open-ended questions. Students were
prompted to complete the pre-test survey prior to accessing the content in the first learning
module. The post-test questions were completed as part of the final exam. SPED 861 will be
taken by students in the future; therefore I cannot provide a list of the questions; however, I share
below in Table 2 the sources that were used to design the pre/post-test. These sources were
identified as aligning with the DEC recommended practices addressed in this course. The
questions drawn from the sources were designed to assess student acquisition of objective
number one, “define the key principles for providing early intervention services in homes.”
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Table 2.
Sources used to write pre/post-test questions
Source #1

Universal Early Intervention Curriculum (created by the Early InterventionEarly Childhood Professional Development Community of Practice (EI-EC-PDCoP)

Source #2

Early Childhood Recommended Practices Modules a collaboration between the
Frank Porter Graham Child Development Institute, Puckett Institute, and the
University of Connecticut

Source #3

McWilliam, R.A. (Ed.) (2010). Working with families of young children with
special needs. New York: Guilford Press. ISBN-978-160623-539-3
McWilliam, R. A. (2010). Routines-based early intervention: Supporting young
children and their families. Baltimore, MD: Brookes. ISBN-13: 978-159857-062-5 or ISBN-10: 1-59857-062-5

The data in the table below represent the pre/post-test results for 32 students in the course
that completed the pre and post-test. The pre-test results were quite variable across the students
with an average score of 18.96. The range of scores for the pre-test were 13.75 to 23.75
indicating some students had a general understanding of EI and home visiting principles before
completing the course content. All students improved at least 0.25 on the post-test and both the
average and median were higher on the post-test than pre-test. The average post-test score was
23.5. The post-test range was 22.00 to 24.75 which is not as wide as the pre-test. Based on these
results, students acquired new content related to EI and home visiting.
Table 3.
Pre/post-test descriptive results
Descriptive item

Pre-test

Post-test

Average

18.96

23.5

Range

13.75 – 23.75

22.00 - 24.75

Median

18.8

24

Mode

19.75

24
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Below are the results of two pre/post test items that were difficult for students. The three
students that withdrew from the course are listed as “ungraded” in the figures 1, 3, and 5. The
pre/post-test results of the first item analyzed, “Review the case study of Kim and write an IFSP
outcome statement that is appropriate for her and her family” are shown below. Figure 1 shows
that 11 out of 32 (31%) students wrote functional, measurable outcome statements while 21
(60%) were not yet demonstrating this skill after reviewing a case study. After participation in
the course, 28 (88%) students demonstrated the skill and only 4 (13%) needed additional support
to meet criteria. This is a 57% percent increase and indicates that a majority of the students
understood how to write outcomes following the content presented in the course.

Figure 1. Item 1 pre-test scores.

Figure 2. Item 1 post-test scores.
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The pre and post test results of the second item analyzed, “In more than 5 sentences,
describe the components that make up a quality home visit by an early intervention provider” are
shown below. Figure 2 shown that 12 out of 32 (34%) students included most if not all
components in their description of a quality home visit. After participation in the course, 26
(81%) students demonstrated the skill and only 6 (19%) needed additional support to meet
criteria. This is a 47% percent increase and indicates that a majority of the students understand
how to define a quality home visit.

Figure 3. Item 2 pre-test scores.

Figure 4. Item 2 post-test scores
To receive the total points for item number two, students needed to: (a) identify the three
main parts of the home visit, (b) review of outcome statements with the family, (c) discuss use of
strategies within daily routines, and (d) discuss active practice of the skills. Desired, but not
required responses included discussion of strategies to increase parent engagement and use of
behavioral skills training to actively teach parents. To dig deeper on this item, a word-map
generator was used to identify which words were used most frequently for this item. The results
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shown below indicate the 10 words most frequently used (“visit” was removed from the analysis)
used in the pre-test were: provider, family, home, parent, child, strategies, quality, plan, time and
work. In the post-test, parent, family, provider, home, strategy, discuss, plan, agenda, child, and
outcome were used most frequently.
Table 4.
Top words used in item 2 student responses: “In more than 5 sentences, describe the components
that make up a quality home visit by an early intervention provider.”
Top words

Pre-test

Post-test

1

provider (88)

parent (51)

2

family (81)

family (49)

3

home (52)

provider (46)

4

parent (40)

home (35)

5

child (30)

strategy (27)

6

strategies (25)

discuss (25)

7

quality (24)

plan (24)

8

plan (22)

agenda (23)

9

time (21)

child (23)

10

work (20)

outcome (22)
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Figure 5. Item 2 word map of pre-test student responses.

Figure 6. Item 2 word map of post-test student responses
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Based on the pre/post-test results, all students scored better (at least 1.0 increase for all
students) after participating in the course. Many of the students already good foundational
knowledge of the concepts covered in the test. It is possible that due to the improvement
strategies EDN has implemented since the Office of Special Education Programs (OSEP)
requirement that states develop a State Systemic Improvement Plan (SSIP) in 2015, there are
already a number of professionals trained home visiting and early intervention with families.
These three strategies include:

1. Implementation of the Routines Based Interview (RBI) as the recommended child and
family assessment process;
2. Development of meaningful and measurable child and family outcomes using
information obtained from the RBI, and
3. Implementation of quality routines-based home visits.

Although the students learned EI concepts throughout the course, the pre/post-test did not fully
capture a picture the student’s ability to implement the principles with children and their
families. It may be helpful to eliminate this pre/post-test and focus more heavily on student
reflection and application in the field. Due to the large number of students, I had difficulty
providing detailed feedback for the students on their video submissions and reflections. In the
future, modifications will need to be made to focus more heavily on application versus
memorization of concepts.

21
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Assessment Report
The assessment report has been a foundational part of the course since its origin and is
designed to provide students with a framework for assessing child and family strengths and
needs within authentic everyday experiences. I decided to leave this assignment in the course
because in order to help the children and families we support achieve goals we must have an
understanding of where they are starting. Only then, can we work towards a common goal with
families; services without assessment is like steering a ship to our final destination without the
directions.

For this assignment, students were told to complete a six-step process that culminated in
an assessment report providing a comprehensive summary of the child and family needs. First,
students were told to build rapport with the caregiver. Then, they were asked to complete a brief
screener. While screeners are usually conducted prior to an assessment report; embedding a
screener here provides the students with an opportunity to practice using a screening tool which
is an important skill for professionals working in early intervention. Next, the students were told
to observe the child and caregiver interacting in their typical routines. During these observations
the parent was instructed to play with her child as she naturally would independently in the
home. After observations, the students were told to complete an ecomap and Routines Based
Interview (RBI; McWilliam, 2009) with the family. An ecomap displays a graphical picture of
all the “players” in an individual’s life. Ecomaps align with the family systems theory – the
notion that when one individual in a family is impacted, all family members are impacted;
creating a map with the family can be helpful in determining what supports the family currently
accesses and what resources they do not currently have but could benefit from. Ecomaps also
are helpful in determining service reduplication efforts.
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Students were then asked to observe caregiver-child dyad interactions within daily
routines, including play. They were told to ask the caregiver to play with her child as she
typically does. This was designed to provide a picture of how the caregiver interacted with the
child independently. Following the ecomap and interview, the students were told to conduct a
criterion-based assessment using the Assessment, Evaluation and Programming System (AEPS)
for infants and toddlers. Student already working in Nebraska were permitted to use Teaching
Strategies GOLD. Through this process, they were to gather data on the child’s developmental
skills in three areas (i.e., play, communication and one other area they could choose on their
own). Then, the students completed a summary chart of the information they gathered; this chart
included a summary that used bulleted items to show major strengths, challenges and possible
targets for intervention. In addition to the summary, students were directed to identify child
preferences and possible targets for the child and caregiver. The final portion of the report asked
students to identify two to three outcome statements that relate to the targets. They were also
asked to self-identify an area they wanted to improve or dig deeper into throughout the
remainder of the semester.
Generally speaking, most students completed the assessment report with a majority of the
components. These components included a summary of assessment activities, family-guided
routines-based interview, use of a curriculum-based assessment tool, and observation of
caregiver-child interactions to determine strengths and needs. The students also performed well
by identifying skills through assessment that could be addressed through early intervention
services. See below for a visual representation of the scores across 32 students.
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Table 5.
Assessment report scores for SPED 861 students
Student # Grade Student #
Student #
Grade
1
98.3
10
96.3
19
2
98.1
11
96.2
20
3
97.7
12
96.1
21
4
97.2
13
95.9
22
5
97
14
95.9
23
6
97
15
95.6
24
7
96.6
16
95.6
25
8
96.5
17
95.5
26
9
96.3
18
95.4
27
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Grade
95
94.5
94.2
94
93.9
93.1
92.2
91.9
91.6

Student #
28
29
30
31
32

Grade
91.6
91.3
90.5
87.5
84

The average score for the report was 94.5 with a range of 84 to 98.1 (SD = 10.4). The
highest score was 98.3 and the lowest score was 84. The median was 95.6. As represented in
the histogram below, the grade distribution skewed right with a normal distribution.

Figure 7. Assessment report grade distribution
Nineteen students earned 95% or higher on this assignment indicating they completed the
requirements but also incorporated discussion of principles of early intervention into their report.
Eleven students earned 90 – 94.9% also indicating an understanding of how to conduct an
assessment; two earned under 90% suggesting they may need some additional support to learn
the concepts covered in the course related to assessment.
While the students did well on this assignment, several areas of difficulty emerged when
the results were analyzed. First, although students excelled at providing a clear picture of child
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behaviors and child-caregiver interactions, many had difficulty writing functional IFSP outcome
statements. To teach students to write functional IFSP outcome statements, I dedicated an entire
module (1-week in length) to the topic. Students were asked to complete the asynchronous
activities in the chart below independently. The report was due after these activities were
completed and served as a “post-test” assessment of their understanding of the materials
delivered in the module.
Table 6.
Activities and input channels used to teach students to write IFSP outcome statements
Input channels

Activities

Hear/see

25-minute instructor presentation on IFSP outcome statements

See

Go to www.ifspweb.org and review content on pages listed below:

See/touch (if students
print)

•

IFSP vs. IEP page

•

IFSP form

•

Developing an IFSP

•

Sample IFSPs and MDTs

1. Read Jung, L.A. (2007) Writing individualized family service
plan strategies that fit into the routine, 10(2), 2-9.
2. Read Nebraska Department of Education Goal Series:
Characteristics of Functional, Participation-based IFSP/IEP
outcomes
3. Read McWilliam, R. A. (2010). Writing functional IFSPs and
IEPs. Routines-based early intervention: Supporting young
children and their families (pp. 93-106). Baltimore, MD:
Brookes.
4. Review all three documents on the page below
https://edn.ne.gov/cms/functional-ifsp-outcomes
5. Review Example IFSP Outcome Statements document (this was
a list of sample outcome statements I wrote).

In review of the IFSP writing challenges for students, most failed to describe why the
outcome was functional and meaningful to the family (e.g., Johnny will use words to
communicate so that his caregivers can know what he needs to eat when hungry), had difficulty
writing measurable outcomes, or they wrote outcomes that may not be realistic for the families.
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Others excluded the daily routine where behavior change may be the most impactful for the child
and family. Students also had difficulty identifying specific behaviors they observed between
the two and then subsequently did not identify specific instructional targets related to parentchild interactions. Even with the asynchronous content presented to the students in the IFSP
outcome statement module, students still had difficulty. In the future, incorporating a peer-topeer reflection activity or additional practice related to their target child and family outcomes
helpful and more relevant to the students.
Student Feedback
To gather feedback I embedded opportunities for students to provide comment
throughout the course. In each quiz, I included a question that asked the students to share
challenges with the coursework, successes related to the content presented, and any questions
they had not asked me already. Additionally, I provided students with one bonus point to
complete an anonymous mid-term and final survey. While helpful, I believe receiving feedback
from 32 students was overwhelming at times; I believe there may be ways to ask more pointed
questions that capture similar feedback across students.
Students provided feedback through the mid-course and final survey. At the mid-way
point, students asked that I provide more: (a) video examples of home visits, (b) content related
to service coordination, (c) help preparing for the final, and (d) time to work with their groups
during the Zoom web-conference session among others. Feedback and how I planned to respond
to the feedback is provided in Appendix D. For the final feedback survey, I asked students
general feedback questions but also ones related to their mastery of course objectives. The
responses from the final feedback survey is summarized in Appendix E. This feedback includes
the 15 students that chose to receive extra credit after the final exam by taking the survey.
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Eighty seven percent of student responders reported this course met the first three course
objectives. Only 73% of student responders reported this course met the last objective related to
teamwork. This feedback has made me aware that I need to embed more content related to
teamwork and collaboration with others.
Planned Changes
There are several ways I plan to modify the course in the future. First, I plan to decrease
the total students allowed to enroll in this course. Because this is a graduate-level course offered
online it is critical that students have the background knowledge in early intervention in order to
be successful in this course. This background includes (but may not be limited to) a general
understanding of Part C services and child development. Additionally, students need to be selfmotivated and have a general understanding of how to respond to emails, compose assignments
and use Canvas. Many of the students taking the course in 2019 had not taken a graduate course
before; therefore, challenges existed in the form of difficulty with allotting time each week to
completing course requirements and the technology that is associated with an online course.
Some students also needed to have a better understanding of child development before they
should start working with children birth to three and their families. It is expected that students
have another course in early childhood and/or child development (birth – age three) prior to
entering the course; some students enrolled did not seem to have this background and struggled
to write the observation portion of the report or identify developmentally appropriate goals.
In addition to decreasing the enrollment numbers, I plan to eliminate several of the
readings in the first five modules of the course. After review, it seems that some of the readings
are redundant and can be provided as optional readings. It is more important in this course that
students learn to support children and families in their homes; so, more emphasis needs to be
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placed on student’s active use of strategies. I plan to identify more ways for the students to
interact with one another while learning the content (versus just reading articles or book
chapters) and/or identify grading support for the course so that home visit videos can be watched
faster and feedback can be provided more rapidly to students. It may also be helpful to create a
rubric for the home visit submissions so that feedback can be provided across graders.
I plan to make several changes to the pre/post-test and assessment report discussed in this
portfolio. I made the mistake of embedding the post-test into the final exam, so it was difficult
for me to separate the answers. I did this because I had not included the post-test as a graded
assignment in the syllabus. Next year, I plan to make the post-test a separate assignment.
Additionally, per student recommendation, I may break the assessment report into two portions,
turned in separately to distribute the workload more. Another issue I encountered was that the
students reported they were unsure of why they needed to conduct an assessment because they
do not typically complete the process as it was designed in SPED 861 in the EI field. More
specifically, they reported conducting family interviews (i.e., routines-based interview);
however, they did not use curriculum-based assessments, observation, or compose a summary of
all areas of development they as provided identified. They reported allowing the caregiver to
guide the decision related to priority areas and outcome statements (clinical opinion was not
usually a factor).
Summary and Overall Assessment of Portfolio Process
For this peer review of teaching portfolio I chose to focus on SPED 861 Infants with
Disabilities and Home Visiting, a course offered as part of the ECSE specialization program in
the Department of Special Education and Communication Disorders at UNL. The course was
chosen for the portfolio because of the increased enrollment in spring 2019, and as a way of
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revamping the course to identify clear objectives and assess learning of students. Learning
outcomes related to objective 1, “define the key principles for providing early intervention
services in homes” and objective 2, “assess child and parent strengths, needs, and interactions to
determine instructional targets and strategies” were presented with the portfolio. Results of
pre/post-test and assessment report represented students learning associated with these two
objectives.
The results of these two assessment methods demonstrated that student’s knowledge of
EI and home visiting improved after being provided by the course content. Specifically, student
scores increased on the pre/post-test after being participating in the course. While this data
indicates students can memorize and answer test questions it does not assess whether or not she
the student can implement early intervention practices; therefore, more focus may be needed on
the home visit videos and reflection/summary assignments. Assessment report scores indicate
that the content presented before the assessment report is due is sufficient; but modifications to
the assessment report may be necessary to help students feel more confident with the process and
written document.
Through the development of this portfolio, I learned how to identify course objectives
and was provided with a framework I can use to assess student learning in my courses. I learned
to dive deeper into assignments to identify what works or does not work for students. The peer
review of teaching portfolio also allowed me the opportunity to reflect on the best way to teach
students to learn the concepts of EI. It also has helped me to define the process I will use in the
future to work towards common learning goals.
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Appendix A
SPED 861 Syllabus

SPED 861 Infants with Disabilities and Home Visiting Syllabus
Spring 2019
Course Instructor:
Johanna Taylor, PhD, BCBA
Assistant Professor of Practice
Program Coordinator
Early Intervention/
Early Childhood Special Education

Office: Barkley Memorial Center 351
Phone: 402-472-3874 (office)
E-mail: johanna.taylor@unl.edu
Office Hours: By appointment only
Preferred method of communication: email

Course Description
This online 3-credit course is designed to provide students with the knowledge required to be an early
interventionist on an Individualized Family Support Plan (IFSP) team supporting families with children
birth to three years of age, who are verified with developmental delays and/or disabilities. Students
participate in the course through web-conference whole and small-group meetings, asynchronous
activities (e.g., Internet learning modules, presentations, readings, quizzes, discussion board), and
hands-on learning opportunities within their place of work or practicum site.
The following four objectives are addressed in this course:
#1) Students define the key principles for providing early intervention services in homes.
#2) Students assess child and parent strengths, needs, and interactions to determine instructional
targets and strategies.
#3) Students apply an evidence-based coaching framework to teach parents and monitor progress in
one of the following areas (play skills, communication skills).
#4) Students demonstrate teamwork to determine parent/child strengths, needs and instructional
targets, measurable IFSP outcomes and strategies.

Required Texts
McWilliam, R.A. (Ed.) (2010). Working with families of young children with special needs. New York:
Guilford
Press. ISBN-978-160623-539-3
McWilliam, R. A. (2010). Routines-based early intervention: Supporting young children and their families.
Baltimore, MD: Brookes. ISBN-13: 978-1-59857-062-5 or ISBN-10: 1-59857-062-5

Recommended Texts
Students are encouraged to access/review information on infant development across all developmental
domains. Students with undergraduate degrees in child development may have textbooks to refresh
their memory and use as a resource. Others may want to explore purchase of new texts or look to
university library for resources. The library system at UNL has this text online available at no cost to
students:
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Bremmer, J. G. & Wachs, T. (eds.) (2010). Wiley-Blackwell Handbook of Infant Development,
Volumes 1 and 2 (2nd Ed.). Hoboken, NJ: Wiley. ISBN: 978-1-4051-7874-7

Students are required to read chapters from this book (which are be provided electronically at no cost);
however, this is a helpful text you may find useful to your understanding of developmental parenting.
• Roggman, L., Boyce, L. & Innocenti, M. (2008). Developmental Parenting: A guide for early
childhood professionals. Baltimore, MD: Brookes. ISBN-13: 978-1-55766-976-6 or ISBN-10: 155766-976-7

Supplementary Resources
The following assessment may be borrowed from your district/ESU EI program or the course instructor.
Purchasing is not required/expected. The assessment may be required for class assignments and serve
as a professional guide to typical development/ease of learning, as well as an inventory of children’s
abilities. In the case there is a lack of availability of the desired assessment, the instructor will approve a
substitute assessment.
• Bricker, D. et al (2002). Assessment, Evaluation and Programming System for Infants and Young
Children (2nd ed.). Baltimore, MD: Brookes Publishing.

Activities and Assignments
Weekly fieldwork: Students conduct home visits with a family of child under the age of three who has a
disability, in the family’s home, at times convenient to the student and family. Students employed in
Early Intervention (EI) programs serving infants/toddlers should identify a family on their caseload to
work with. Students not employed in EI programs receive a placement with a cooperating professional.
Students’ home visits with a family should occur weekly and are guided by the instructor and upcoming
assignments. Those students using a family from their current EI caseload may have to make extra visits,
beyond visits intended to address the family’s IFSP. Hours accumulated, and some assignments
contribute to students’ SPED 896Q requirements for teaching endorsements and/or master’s degree.
Students are required to videotape and submit portions of three visits with the family. Recording
mechanisms are outlined within the Canvas modules.
Home visit observation: Practicum students document one Home Visit Observation of an EI provider in
the first month of the course. This observation is submitted as a requirement for SPED 896Q.
Attendance at Zoom classes: Students participate in three synchronous web conferencing sessions with
the instructor throughout the semester. Attendance at the Zoom classes are mandatory. Students
participate vocally with video during Zoom sessions with input, interaction, and questions.
Quizzes: Students complete five quizzes across the semester to assess knowledge and content learned
in module activities.
Discussion board posts: Students participate in 3 discussion board conversations to reflect on the
presentation materials, course content, and home visiting experiences.
Pre/post-test: Students complete a pre/post-test to assess knowledge of early intervention services
prior to the course and post-participation in the course.
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Outcome statement pre-test: Students complete a pre-test to assess their ability to write outcome
statements prior to instruction.
Group case study assignments: Students are placed in groups throughout the semester, review a case
study, then collaborate, discuss over Zoom web-conference then respond to case study questions as a
group. These assignments are then submitted to the instructor.
Assessment report: Students write an assessment report detailing information gathered through a
screener, criterion-referenced assessment, parent interview, and parent/child observation.
Home visit plan + post-visit reflection: Students write 2 home visits prior to conducting strategy-based
visits with the family. After the visit students write 1 post-visit reflection.
Home visit summary - Students write a home visit summary (which includes the second post-visit
reflection) at the end of the course to provide an overview of the areas addressed and next steps for the
child and family.
Final exam - Students take a final exam (multiple choice + essay questions). The assesses their
understanding of the material covered in the course.
Activities/ Assignments
Zoom web-conference participation (3)
Quizzes (5)
Discussion board (3)
SPED 861 pre-test (1)
Outcome statement pre-test (1)
Group case study assignments (3)
Submission of videos (3)
Assessment report (1)
Home visit plan (2) + post-visit reflection (1)
Home visit summary (1)
Final exam (1)
Total

Point breakdown
5 points each
10 points each
5 points each
5 points
5 points
15 points each
5 points each
50 points
15 points each
50 points
75 points
370

Total points
15
50
15
5
5
45
15
50
45
50
75
370

Grading
In order to receive a course letter grade of A-C, all required assignments, projects and course materials
must be completed. The instructor can consider an incomplete only if a substantial portion (50% or
more) of the class assignments is completed with a satisfactory grade (A-B) at the time of request. In all
other circumstances, students should contact Registration/Records to make arrangements to withdraw
from the course.
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A+
A
B+
B
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%
98.0 - 100
90.0 – 97.9
88.0 – 89.9
80.0 – 87.9

Grade
C+
C
D+
D
F

%
78.0 – 80.0
70.0 – 77.9
68.0 – 69.9
60.0 – 67.9
Below 60.0

Written assignments
To be eligible for full credit, written assignments must be submitted via Canvas by the due date.
Assignment due dates are posted on Canvas and in course outline. Request for late assignments must be
cleared ahead of time and for good reason as judged by the instructor. Given instructor permission in
advance of due dates, assignments will be accepted within one week of due date. 10% of the point value
deducted for all other late assignments. Assignments are submitted electronically through the Canvas
site. The file name should be saved as the student’s last name followed by the assignment title (e.g.,
Taylor_articlereview) and include the student’s name/date at the top of the page.

People First Language
All assignments must be completed using People First Language. Points will be deducted if these
conventions are not followed. The following websites present additional resources on People First
Language:
Snow, K. (2005). People first language. Retrieved on January 5, 2018, from
https://www.inclusionproject.org/nip_userfiles/file/People First In Depth.pdf

Instructor Role in this Course
Unlike traditional college courses where an instructor and students regularly meet in classroom,
distance courses require a greater degree of organization and self‐discipline from students. As such, the
online learning modules of this course are designed under the assumption that students are completing
scheduled learning activities on their own at times that are convenient for them during the week and
each student adheres to the course calendar to meet due dates.
Announcements: The instructor uses the announcements tool to communicate with the class.
Announcements are used to introduce learning modules, change in assignments, reminders, and/or
summaries of learning activities. Students should sign up to be alerted when assignments are posted.
Click here for a tutorial.
Discussion board modules: The instructor posts in discussion board forums and students respond. The
instructor reads discussion board posts and assigns points based on participation-rubrics.
Monitoring of student progress: The instructor monitors student progress weekly and contact students
via email or phone when needed.
Grading of assignments: For most assignments, the instructor provides summary level feedback for the
entire class and individual feedback using a rubric. The instructor analyzes highlights, patterns of
strengths, points of improvements and posted as an announcement. Individual written feedback is
provided for individual assignments as needed and can be requested by the student.
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Office hours: The instructor has not scheduled regular office hours, but times can be set up individually.
The instructor can meet with the students in her office or via Zoom.
CAEP/INTASC Ratings
Assignments in this course are used to meet standards set by Council for Exceptional Children (CEC),
Council for the Accreditation of Educator Preparation (CAEP), and the Interstate New Teacher
Assessment and Support Consortium (INTASC) requirements. The standards addressed, and acceptable
assignments used in this course to demonstrate student competence include:
Standard 2: Learning Environments. Home Visit Plans
Standard 4: Assessments. Child/Family Assessment Report
Standard 5: Instruction, Planning and Practice: Home Visit Plans
Standard 6: Ethics: Home Visit Self-Reflection and Video
Standard 7: Collaboration: Routine Based Interview and Possible Goal Setting (from Assessment
Report) or Opening (from Home Visit Reflection)

Technical support
•
•

If you have a general tech support question related to accessing information on Canvas, please
contact the instructor of this course.
If you are having difficulty with more detailed technical issues, please contact the UNL help desk
(helpdesk@unl.edu; 402-472-3970 / 1-866-472-3970).

Academic Honesty
Academic honesty is essential to the existence and integrity of UNL. We all shared in the responsibility of
maintaining the integrity instructors, students, and past graduates. The University of Nebraska-Lincoln
supports a Student Code of Conduct that addresses the definitions and consequences of academic
dishonestly. Please take a moment to review: The UNL Student Code of Conduct and Disciplinary
Procedures here.
Specifically, review the following issues: cheating, fabrication/falsification, plagiarism, complicity,
misrepresentation to avoid academic work.

Accommodations
The University strives to make all learning experiences as accessible as possible. If you anticipate or
experience barriers based on your disability (including mental health, chronic or temporary medical
conditions), please let me know immediately so that we can discuss options privately. To establish
reasonable accommodations, I may request that you register with Services for Students with Disabilities
(SSD). If you are eligible for services and register with their office, make arrangements with me as soon
as possible to discuss your accommodations so they can be implemented in a timely manner. SSD
contact information: 232 Canfield Admin. Bldg.; 402-472-3787; acontreras3@unl.edu.

Background Check
If your criminal history changes after you first background check, please complete the Self-Report form
within 48 hours of the violation found on the CEHS website (http://cehs.unl.edu/cehs-criminal-historybackground-checks/). If you have any questions, please email CEHSbackground@unl.edu.
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LiveText Documentation for ECSE majors pursuing certification/endorsement:
Students registered for this course as part of their plan of study leading to Nebraska teaching credential
in Early Childhood Special Education (ECSE (birth thru age 5) or Early Intervention Specialist (birth to age
5) must purchase rights to LiveText.
The assignment titled: Assessment plan – for this course should be uploaded into LiveText as
documentation of the students’ competency for CEC Standard #4: Beginning special education
professionals use multiple methods of assessment and data sources in making educational decisions.
The assignment titled: Home visit plan #1 – for this course should be uploaded into LiveText as
documentation of the students’ competency for CEC Standard #7: Beginning special education
professionals collaborate with families, other educators, related service providers, individuals with
exceptionalities, and personnel from community agencies in culturally responsive ways to address the
needs of individuals with exceptionalities across a range of learning experiences.
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Appendix B
Assessment Report Instructions

Instructions: In order to determine appropriate outcomes for the children and families that we support, it is first
important to have a strong foundation in assessment. This Assessment Report will ask you to bring together several
pieces of assessment to craft a comprehensive picture of the child and family’s abilities.
Step 1: Build rapport with the caregiver. You will be asking the caregiver questions related to his/her child so
generally it is best to start with asking the parent to share items/activities the child enjoys and/or activities the
caregiver enjoys engaging in with the child.
Step 2: Complete a brief screener using the Ages and Stages Social Emotional or Brief Infant-Toddler SocialEmotional Assessment (BITSEA).
Step 3: Observe the child interacting with his or her environment. Ask the parent to allow the child to play as
he/she naturally would independently. You can observe the child within typical family routines. This observation is
a starting point to help you complete steps 5 and 6.
Step 4: Complete a Routines-Based Interview and ecomap with the family. Through this process, you want to
focus on challenges within daily routines and external supports/resources that may be helpful to the family.
Step 5: Observe caregiver-child dyad interactions within routines and play. Ask the caregiver to play with his or
her child as she/he typically does. This will give you a picture of how the caregiver interacts with the child without
support.
Step 6: Conduct a criterion-based assessment using the Assessment, Evaluation and Programming System
(AEPS) or Teaching Strategies GOLD Assessment. Through this process, you should obtain an idea of where the
child is developmentally in 3 developmental areas (play, communication, and one other choice area).
Step 7: Use the summary chart to summarize step 1 – 6.
Step 8: Write and submit assessment report.
NOTE: You are welcome to complete several activities in each visit; however, I would encourage you to follow the
timeline presented by the instructor as we will review the material prior to each activity on the timeline. This will
prepare you for the activity. Please use a pseudonym or only first names for child and family members in your
report.
Report format:
• Students should organize their report with section headings underlined in bold.
• See point distribution below for items to include in the report.
• Use 1” margins with student name in HEADER.
• Number pages.
• Use correct spelling and correct grammar.
• Single space with double spaces between paragraphs and sections.
• Use 11-12 point font.
Background This is a header
• Your name
• Child’s first name/age
• Disability or developmental delay domain
• IFSP since... (list date of initial IFSP if applicable)
• Current early intervention and community services (list provider titles and frequency of services)
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Family members
Caregiver(s) and other members participating in the assessment process
Date of the assessment visits
Locations for interviews and observations
Tools used for the assessment report

Routines-based interview summary
• In this section, describe at least 4 child and family routines within the day (these should be routines with notable
areas that are challenging in the family caring for their child with a disability).
• To receive full points, address the child's independence (level of support needed within routines), challenges,
engagement and social relationships in these routines.
• Please end with a paragraph that summarizes Routine Strengths, Needs & Challenges in Caring for and Raising
this Child.
Child abilities across domains
• In this section, describe abilities across the developmental domains and routines you focused on.
• Reference quantitative data per domain (and graph/chart it) as well as narrative description of what child can do
from your criterion-based assessment and screener. Identify what is emerging and what would be next
developmental behaviors/skills.
Child play interests and skills
• In this section, describe the child's preferred play activities and their highest level of play skill.
• Give examples of what child is capable of doing with and without support.
• Describe typical toys/play materials found in the home and match with child's developmental play abilities.
Quality of parent-child interactions
• In this section, describe quality dyadic behaviors and gaps in a parent's interactions with child and child
responses.
Summary chart
• In this section, include a summary chart using bulleted items to show major strengths, challenges and possible
targets by assessment source-RBI, criterion-ref tool, play, and dyad.
Possible targets for child
• In this section, list in phrases/bullets logical choices from the data for possible goals for this child.
• Be sure goals can be justified by previously described data in your report.
2-3 priority goals for the child
• List in full sentence(s) and written in functional outcome format.
• Provide a stated rationale for prioritizing each goal.
Possible family/dyadic targets
• List possible family/dyadic targets in phrases /bullet format.
• Be sure your reported data can support your selections.
Focus of quality home visits
• Based on your assessment you will determine your focus: (a) teaching skills within play or teaching
communication and (b) identify what you’d like to focus on professionally.
• Identify what you will focus on for your quality home visits and describe your rationale for focusing on these
skills.
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Appendix C
Sample responses for item 2:

“In more than 5 sentences, describe the components that make up a quality home visit by an
early intervention provider.”
Student A pre-test: The service provider communicates with the family and comes at a mutually
agreed upon time and day. Goal for the visit were already discussed and that is the intention of
the service provider. If something else has come up and the family expresses a new concern the
service provider works through that with the family. The service provider checks in with the
family on any progress they are seeing and if they have questions. They also check in with the
family on any goals they are working toward with regard to connecting with agencies. Notes,
data taken.
Student A post-test: A quality home visit uses a consistent framework. This includes an
opening, the main agenda, and a closing. Within those components there should be some small
talk at the beginning. The provider should show interest in the family and learn about any other
recent developments. In the main agenda the outcome(s) being worked on should be stated.
Strategies that have been modeled, practiced, and feedback provided should also be discussed.
They may need to be modeled again. Items within the family home should be used to show
respect and teach the family they have what they need to work on desired skills. Dyadic and
triadic strategies should be used to facilitate interactions between the caregiver and the child.
Performance feedback is given to improve the effectiveness of the strategy and give the caregiver
confidence. At the closing, strategies used should be reviewed. The next meeting is set up and the
time it should take will be agreed upon.
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Student B pre-test: I feel like a quality home visit typically contains components where we have
picked something that the family would like to work on (i.e.-an outcome) and/or to focus on
throughout the visit. There will be other items that may tie into this goal which is totally fine and
allows us to see what is going on throughout the day. I feel it is best to try to schedule the visit
times based on the goal. For example, if we are working on eating, it is best to schedule the visit
around a mealtime. I also like to review with the family how they typically do mealtimes and then
make simple suggestions or model based off of that. I then have the parent model back for me
what they saw. When we finish the visit, I like to review and ask if any questions or concerns. I
also like to find out from the family what they would like to focus on at the next visit.
Student B post-test: A quality home visit starts with establishing or re-establishing the
partnership between the family and the PSP and what has happened since the most recent visit.
Next, the PSP and family can discuss the child and family strengths, as well as concerns. Using
this, you can explore with the parents the focus of the visit and explain the provider's role. Next,
you will move on to the main agenda of the visit by determining if working on same IFSP
outcome or a different one and then other routines and strategies you can use to support these
outcomes. You can discuss with the parent what their experiences have been with the specific
outcome. Next, you may work with the family to come up with a strategy to try and then have the
parents demonstrate it. If the parents are unsure, it is okay for the PSP to model and then have
the parents try it. We will then discuss what we would like to see the child doing by the next visit
and how they are going to measure that, as well as communicate to the PSP if they have any
questions. Finally, you would discuss what went well, any new concerns, and then follow up with
the home visit plan.

SPED 861 Benchmark Portfolio

40
Appendix D
Mid-term Student Feedback

Feedback
Visual examples of home visits

More about service
coordination
Decrease readings

Eliminate the presentation for
Zoom session
Provide reading before next
group activity (+ remove group
activity + add more group
activities)
Help preparing for the final

Put more emphasis on the
models that Nebraska uses

Difficult to find submission link
for an assignment (specifically,
assessment report)
More discussions (requesting
short answers from us on a
challenging topic – what could
you do to solve this problem)
then during the recording share
some answers you thought were
helpful
More time for the quizzes (+
quizzes were too specific)
Provide an initial zoom meeting
dedicated to describing the
home visits
More discussion board (+ less
discussion board)

Instructor comments or plan for improvement
This site has lots of videos many of which demonstrate EI home
visits: https://sites.google.com/a/vcu.edu/early-intervention-videolibrary/
I will work on adding additional content for the final weeks
specifically related to service coordinators. This website may also be
helpful to you: https://blogs.illinois.edu/view/6039/114592
I will start providing some of the readings as “optional” and
requiring only the key readings. This may be helpful to those of you
who are finding the reading to be overwhelming.
The next Zoom meeting will focus heavily on meeting in your
groups and discussing topics that I’m hopeful will be of value to
you. Less of me and more of you!
I am happy to do this!

By April 1, I will have a document to help you prepare for the final.
Hopefully this will help decrease some anxiety related to the final
exam. The exam will focus heavily on application and responses to
the guided questions (so if you’ve been doing those, you are on the
right track).
In order to make sure our program is applicable to students outside
of Nebraska, we do need to touch on what is best practice no matter
the location. I will do my best to include Nebraska-related content
for those of you who are living in the state.
All submission links for assignments are listed in the Assignment
tab on the left-hand side.
This is a great idea and I will incorporate this into your final Zoom
session and discussion board.

I will increase the time to 30-minutes.
This is a great idea! I really redesigned the entire course this
semester to meet the needs of the group so the feedback on how to
make the home visits easier is helpful.
Some of you wanted more discussion boards and some of you
wanted less. So, for now, I’m going to stick with just one more
because I don’t want to add anything else to your plate (next year,
perhaps I’ll add other optional discussions).
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Kearney

More guidance about
conducting the assessment
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Yes, it’s likely that some of the content was repetitive
(unfortunately, due to the varied levels of students in the course that
was necessary). Good consideration for the future.
I’ll be presenting at the Nebraska ASD Network conference on April
4-5th in Kearney. The presentation I will be giving will focus on
using Reciprocal Imitation Training and coaching families of
children with autism. I’ll also provide an overview and videos of
Project ImPACT approach. So, similar to what I’ve covered in this
class but more in-depth. I also plan to have an exhibitor table so if
you are there, please come visit me I would love to meet you in
person.
You bet. Definitely a consideration for next year!
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Appendix E
Final Student Feedback
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Feedback
I really enjoyed being able to connect with services
providers across the state during our Zoom meetings. As
previously mentioned, it would have liked to have more
time to connect in our groups during the Zoom meetings.

Instructor comments or plan for improvement
Yes, I agree that it would be more helpful to have
additional time to connect with the other providers
in your groups.

I really enjoyed the different presentation styles. It was nice
to have some videos with the corresponding PowerPoints as
well as the study guides really helped me focus and engage
more deeply with the readings, etc. The information was
presented in many different formats which kept the class
fresh and the information relevant
I enjoyed the Zoom meetings to get to know different
classmates and talk about what they are experiencing. I also
liked going through the whole home visiting experience
with assessment, identification, and home visiting practices
I really enjoyed the assessment report process. I learned a
lot through the project and took away many meaningful
ways to better look at my interactions, data to collect from
families, etc.
I really liked your explicit directions each week! The
guiding questions were very helpful for the readings
Start home visit assignments earlier. Shorten assessment
report or break it up!

I’m glad that the various styles were helpful to
you.

I love how each week there are so many resources that we
can access, but sometimes it is overwhelming and can be
hard to prioritize. If I was just a student and not working
full-time I may have not felt as overwhelmed. I didn't the
think the group projects were very beneficial.
The pacing and information provided was nearly perfect
until the assessment report was submitted. Then it seemed
to get a little overwhelming with all of the videos, etc. It
seemed like this increase in assignments, students in the
class, etc. made it a little more difficult to provide the type
of feedback that was provided with the assessment report,
for example.
More sample home visit plans and more breakdown of the
assessment report and it's components.

This is great to hear!

I’m glad the assessment process was beneficial
and provided you with a more meaningful way to
interact and build rapport with families.
I will continue to provide explicit instructions!
This year, I broke the assessment activities up into
one activity per week to conduct with the family.
I’m wondering if it would be helpful for students
to submit two different assignments – I believe
this may be valuable. Nice idea!
Yes, I can understand how too many resources
may be overwhelming. I believe a section can be
added to each module that has optional resources.
I’m sorry that you didn’t feel that the group
projects were beneficial. Thanks for the feedback.
Yes, with the increase in students in the course it
was difficult for me to provide immediate
feedback. I will be modifying the feedback in the
future to include a rubric, peer review of
submissions, as well as possibly find a support
person to help with grading.
I like the idea of providing sample home visit
plans – definitely something I can incorporate!

